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ABSTRACT 
 
Abdi Setiawan. 133221029. 2018. The Effectiveness of Strategy SQ3R to Teach 
Reading Skills for the Eight Grade Students at MTsN Temon in The Academic of 
Year 2017/2018 . Thesis. English Education Department. Islamic Education and 
Teacher Training Faculty. State Islamic Institute of Surakarta. 
 
Advisor  : Dr.Hj.Woro Retnaningsih, M.Pd. 
Key 
Words  
: The Effectiveness, Strategy SQ3R, Reading 
Skill 
  
 The research problem is focussed on the effectiveness of SQ3R strategy to 
teach Reading Skills. The objective of this research is to know whether using 
SQ3R (Survey Question Read Recite Review) is effective or not for teaching 
reading skills for the eight grade students of MTs N Temon in The Academic of 
Year 2017/2018 . 
 The researcher used quantitative research with experimental design. The 
research was conducted at MTs N Temon in academic year 2017/2018. The 
population of this research was the Eight grade of MTs N Temon. The sample was 
VII B class as experimental class and VII C as control class. Each class consists of 
30 students. Dealing with the research instrument of collecting the data, the 
researcher uses a test. The test consists of pre-test and post-test. It was conducted 
before and after treatment. To analyze the data, the researcher applied the T-test.  
 The result of the research is the students who are taught by technique 
SQ3R (Survey Question Read Recite Review) more effective than who are taught 
by using Project Based Learning. It can be proved from the mean score of 
experimental group is 74.26 while the mean score of control group is 67.86. 
Those, from the score result of T-test (3.194) which is higher than T-table (2.000). It 
indicated that T-t 
est is higher than T-table. Therefore, the alternative Hypothesis (Ha) is accepted 
while the null Hypothesis (Ho) is rejected. Based on the result above, the research 
findings, there is significant difference between students taught by SQ3R (Survey 
Question Read Recite Review) and those who are taught by Project Based 
Learning. It means that SQ3R (Survey Question Read Recite Review) technique is 
effective to teach reading recount text at eight grade of MTs N Temon in the 
academic year 2017/ 2018. 
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CHAPTER I 
INTRODUCTION 
A. Background of the study  
Brown (2004: 189) states reading activity is a process of 
negotiation of meaning. So that reading is very important for English 
learners because reading can enlarge their knowledge, vocabulary, and 
information from reading, they are able to get complete understanding of 
the text.   
According to Richard (1997: 15), reading is what happens when 
students look at the text and assign meaning to the written symbols in the 
text. Process reading when students read to the text and assign to the 
symbols in text, in other word and reader can meaning in the text and any 
interaction between the reader and the text. In junior high school learning 
English reading is very important to students because with the read in text, 
students can understand about phenomenon in around them and to 
anticipate the future condition.  
According to Iskandarwassid the strategy in teaching language is 
tactics and patterns which are used by the student in learning language 
process so that the student can be freely think and they can improve their 
cognitive ability deeper by using the good and correct language. Teacher 
who doesn‟t has enough strategies will result saturation and low learning 
motivation of the students. Teacher has to read many learning strategy to 
decrease students‟ saturation, so that teacher has to understand relevant 
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strategies. In the practice, the teachers are not good in understanding 
learning strategy of comprehension reading. Comprehension reading 
strategy which was used does not support student activeness. The use of 
monotonous strategy or using only one strategy will result saturation. It 
effects the learning score because they only use the old strategy, lecturing. 
In this case, the teacher dominates the class and the students are lack of the 
activeness and they do not want to say their opinions or to hone their skill. 
There are many kind of strategies, not all strategies are suitable in 
comprehensive reading. The strategies that can be used in comprehensive 
reading are: (1) KWL-Plus, (2) ReQuest, (3) Reciprocal Teaching, (4) 
DRTA, (5) SQ3R, (6) Story Retelling and (7) QAR (Wiesendanger, 2001:  
77-139). Those strategies have their own excellences in reading learning 
so the practice has to be done correctly and adjusted with the basic 
competence. One of strategies that can be used is SQ3R.  
Brown (2001: 315) defines SQ3R technique as one effective series 
of technique for approaching a reading text. SQ3R technique consists of 
the following five steps: (1) Survey: skim the text for an overview of main 
ideas, (2) Question: the reader asks question about what he or she wishes 
to get out of the text, (3) Read: read the text while looking for answers to 
the previously formulated questions, (4) Recite: reprocess the silent points 
of the text through oral and written language, (5) Review: assess the 
importance of what one has just read and incorporate it into long-term 
associations. Robinson (1970) in Feldt and Hensley (2009: 584) explains 
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more about the SQ3R technique. Briefly, in the survey step, the main 
headings, the students survey the chapter heading and subheading to 
construct mentally an outline of the chapter or text. In the question step, 
the students again look at the main headings. These headings are used to 
formulate question to be answered in the next step, read. The step has the 
main purpose of finding answers to the questions formed in the question 
step. The recite step has the students literally reciting the answers aloud to 
the questions. At this point the students should concern the quality of the 
answer, for example, whether the author provide answers that satisfy the 
questions. The last step, review is done from memory, with the entire or 
selection being reviewed in survey fashion.  
From the definitions, SQ3R technique is able to extract the 
maximum amount of benefit from the readers reading time. It also helps 
reader to organize the structure of a subject in reader‟s mind. It also helps 
reader to set study goals and to separate important information from 
irrelevant one. According to the research knowledge, SQ3R strategy has 
not been researched and applied in learning reading comprehensive 
especially to MTsN Temon students in VIII class. Therefore, this study is 
to test whether SQ3R strategy is effective in learning reading 
comprehensive to MTsN Temon students.  
The researcher held this research by teaching reading process that 
was done at two classes. The class which becomes experiment class is 8B, 
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while control class is 8C. The researcher used SQ3R technique to teach 
experimental class and Project Based Learning to teach control class 
 
B. Identification of the problem 
Based on background of study, the researchers can identify some 
problems faced by students MTsN Temon especially eight grade in 
teaching and learning activities of English. They are as follows: 
1. The problem was from the teacher English and teaching material. 
Strategy in teaching learning from the teacher make students bored. 
2. The problem came from the teacher. The teacher did not use an 
innovative technique in teaching that made the teaching learning 
process teacher centered. It made the students not motivated to learn 
English. 
3. Strategy of SQ3R was not used at MTsN  academic year of 2017/2018 
4. The students are not interested in the teaching and learning process 
since they did not have any specific reading strategies that help them in 
comprehending written texts quickly.   
 
C. Limitation of problem  
The limitation in this study focused on the effectiveness of using 
strategy SQ3R in teaching reading recont text at eight grade students at 
MTsN Temon in the academic of year 2017/2018 . 
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D. Problem statements 
Based on the identification of problems and limitation problem 
mentioned above, the research question is:  
How is a strategy SQ3R effective to teach reading skills at MTsN 
Temon academic of 2017/2018? 
 
E. Objectve of the Study  
The purpose of this study is to know whether using SQ3R is 
effective to teach reading skill among eight grade students of MTsN 
Temon in the academic year 2017/2018. 
 
F. Benefit of the study 
The result of this research is expected to give benefit both theoretically 
and practically: 
1. Theoretical Benefits  
a) Giving description about the effectiveness of strategy SQ3R in 
teaching learning process of reading skills.  
b) Giving facilitate other researches as a reference in conducting 
further studies in using the strategy SQ3R. 
 
2. Practical benefits  
a) For teacher  
6 
 
 
 
The result for this research gives information about effective 
strategy SQ3R to teach reading skills using strategy SQ3R 
b) For students 
With the effective strategy SQ3R students can learning 
comfortable and supporting situations when learning English using 
strategy SQ3R students can support teaching learning English 
achievement and reading skills  
c) Other research on the reading skills  
 The result of this study can help other research as a reference in 
conduction further studies in using strategy SQ3R 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
E. Theoretical Description  
1. Definitions of Reading 
Reading is a very important activity in human‟s life. This is due to 
the fact that people mostly get knowledge and information through reading. 
According Patel & Jain (2008: 113) reading skill is the most useful and 
important skill for students. The reading skill is more important than the 
speaking skill and writing skill since reading activity is a source of joys. 
Good reading activity encourages the students to keep reading regularly 
and provides them both pleasure and profit. Moreover, reading is the most 
important activity in any language reading classes. Reading activity is not 
only a source of information and a pleasurable activity but also as a means 
of consolidating and extending one's knowledge of the language. 
According to Nuttal (1996: 3) that reading is when the read the text, reader 
transfer of the meaning from mind to mind. It means that reading is done 
and used by the readers to get the message, information and knowledge 
from that will be informed. 
Furthermore, Murcia (2001:119) states that reading skill is a 
process of trying to understand a written text. The reader has to perform a 
number of simultaneous tasks: decode the message by recognizing the 
written sign, interpret the message by assigning meaning to the string of 
words, and understand what the author‟ s intention was. According to 
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Mikulecky (2008:1), reading is defined as thinking process which is done 
consciously or unconsciously.  Reading involves the use of strategies to 
reconstruct the meaning of written language or the reading text in order to 
achieve the purpose. One of the strategies is relating the reading text with 
the reader‟ s background knowledge. Uruquhart and Weir in (Grabe, 
2009:14) states that “reading is the process of receiving and interpreting 
information encoded in language from the media of print.” 
Reading needs someone„s background knowledge to work on to be 
able to connect the experiences with the text in order to comprehend it 
well and easier. Harmer (2001) states that when people are trying to 
understand the content of a text, they need not only to know the language 
but also to have what is called preexistent knowledge of the world„ which 
is often referred to  as schema (plural schemata). That is why people have 
to occupy their background knowledge when they read to get better 
understanding. 
 
2. Model reading process 
When people read, they find some models of the process of reading. 
Anderson in Nunan (2003) categorizes three models of reading process. 
Those are called bottom-up, top-down and interactive models. In the 
bottom-up process, readers have to be able to recognize a multiplicity of 
linguistic signals containing letters, morphemes, syllables, words, phrases,  
grammatical  cues,  and  discourse  markers  (Brown,  2001:  299).  These 
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linguistic  signals  are  processed  to  impose  some  sort  of  orders  which  
drives  the readers into coherence signals.  
Forouzesh (2010) say that readers will be able to understand a text 
by analyzing the words and sentences in the text itself. It means that 
reading in here is a process of decoding reading symbols and working 
from smaller units to larger ones in order to be able to understand the 
meaning. This model tends to be inductive process. Bottom-up is usually 
associated with intensive reading in the classroom. Intensive reading 
makes students focus on reading certain passages or books then do the 
activities and tasks in order to develop the comprehension. Since the 
bottom-up model tends to be inductive, the top-down is based on the 
deductive process. In this model, readers have to activate and use their 
background knowledge and schemata in order to comprehend a text. Using 
their background knowledge, readers make prediction to what they are 
going to read then read the text to confirm the  prediction made before 
(Anderson in Nunan: 2003). In other words, it can be said that reading is a 
process of reconstructing meaning rather than decoding (Khoii & 
Forouzesh, 2010: 171). This model is usually associated with extensive 
reading in the classroom. Extensive reading is reading for pleasure. 
Readers read what they want to read without being burdened to do 
activities or tasks to check their comprehension. 
Anderson (in Nunan 2003) states the third model, namely 
interactive model, as the combination of bottom-up and top-down models. 
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In this model, the steps  in  both  of  models  are  implemented  to  
complete  each  other  so  readers  are able not only to comprehend the  
text using their background knowledge but also to understand the elements 
building the text itself. This is supported by what Nuttal (in Brown 2001: 
299) says. “In practice, a reader continually shifts from one focus to 
another, now adopting a top-down approach to predict probable meaning, 
then moving to the bottom-up approach to check whether that is really 
what the writer says. In the interactive model, readers do both of intensive 
and extensive reading. 
 Teachers have to be able to provide passages that are suitable and 
enjoyable for students to understand specific reading skills and strategies 
explicitly in which readers will not feel burdened by the activities 
following the reading. In brief, reading processes can be categorized into 
three models. First, it is called bottom-up model in which readers start 
with recognizing the language used in the texts before coming to the 
comprehension. Second, it is a model, namely top-down, which expects 
readers to comprehend texts involving their background knowledge and to 
focus on the language use later. The last one is called interactive model. 
This model is the combination of bottom-up and top-down. Readers try to 
comprehend texts using their background knowledge and to analyze the 
language use at the same time. 
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3. Microskills of Reading 
Brown (2004) lists macro- and microskills for reading. The 
microskills consist of the abilities to recognize the linguistic signals such 
as the graphemes and orthographic patterns in English, the chunks of 
language, a core of words with the order patterns and their significance, 
the grammar (word classes, systems, patterns, rules, and elliptical forms), 
various meanings expressed in different grammatical forms, and the 
cohesive devices in written discourse. Those skills are appropriate for 
easier reading tasks, while for higher level of tasks, the macroskills are 
required.  
They are the abilities to recognize the rhetorical forms of written 
discourse and their significance for interpretation, the communicative 
functions, the context inference by using background knowledge, the 
connections of events and the relations of ideas and information in texts, 
the literal and implied meanings, the cultural references used in written 
texts, and the reading strategies. Because it is difficult to make students 
master all those skills at once, teachers can just select some of them to be 
combined then implement them in reading tasks. And the selection is 
based on the requirement of the type of reading being assigned. It is 
important to know and to understand the micro- and macroskills of reading. 
 In order to recognize the smaller units of language, like words and 
grammar, it is important for students to master the microskills. In contrast, 
the macro skills can be mastered by recognizing and understanding the 
12 
 
 
 
wider aspects, like the communicative functions, the context inference, the 
event connection, etc. Teachers„duty is selecting and implementing those 
skills into reading tasks for the teaching-learning process. Celce-Murcia 
(2001) states the reading skill is a process of trying to understand a written 
text. The readers have to perform a number of simultaneous tasks to 
decode the message by recognizing the written sign, interpret the message 
by assigning meaning to the string of words, and understand what the 
author‟s intension was. 
There are several micro-skills of reading adapted from Richard (in 
Brown 2001) that need to be developed for effective reading.  
1) Discriminating among the distinctive graphemes and orthographic 
patterns of English. 
2) Retaining chunks of language of different lengths in short-term 
memory. 
3) Processing writing at an efficient rate of speed to suit the purpose. 
4) Recognizing a core of words, and interpret word order patterns and 
their significance. 
5) Recognizing grammatical word classes (nouns, verbs, etc), system 
(e.g. tense, agreement, plurallization), pattern, rules, and elliptical 
forms. 
6) Recognizing that a particular meaning may be expressed in 
different grammatical forms. 
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7) Recognizing cohesive devices in written discourse and their role in 
signaling the relationship between and among clauses. 
8) Recognizing the rhetorical forms of written discourse and their role 
in signaling for interpretation. 
9) Recognizing the communicative functions of the written texts, 
according form and purpose. 
10) Inferring context that is not explicit by using background 
knowledge. 
11) Inferring link and connections between events, ideas, etc; deduce 
causes and effects and detect such relation as main idea, supporting 
idea, new information, given information, generalization, and 
exemplification. 
12) Distinguishing between literal and implied meanings. 
13) Detecting culturally specific references and interpretation them in a 
context of the appropriate cultural schemata. 
14) Developing and use a battery of reading strategies; scanning and 
skimming, detecting discourse makers, guessing, the  meaning of 
the words from context and activating schemata for the 
interpretation of the texts. 
Harmer (2001) also lists several skills of reading.  
1) Readers can identify the topic: the good readers are able to pick up 
the topic quickly with the help of their own schemata. 
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2) Predicting and guessing: after the readers have identified the topic, 
they make assumption or guess the content of the text as they try 
and apply their schemata. 
3) Reading for general understanding: the readers are able to get the 
idea of the text and understand the gist of it without worrying too 
much about the detail. 
4) Reading for specific information: in contrast to reading for general 
understanding, the reader read the written texts because they want 
specific detail of the texts. They concentrate to the particular items 
only and ignore all the information until they find the specific 
detail. 
5) Reading for detail information: the readers read the text in order to 
understand everything in detail. 
6) Interpreting text: the readers are able to see beyond the literal 
meaning of the words in a passage, using a variety of clues to 
understand what the writer is implying or suggesting. 
The micro-skills of the above texts are stated in the following. First, 
readers can identify the topic of the passage or paragraph. The good 
readers are able to pick up the topic quickly with the help of their own 
schemata. Second, readers predict and guess the content of the text. After 
the readers identify the topic, they make assumption or guess the content 
of the text as they try and apply their schemata. The third is guessing and 
deducing meaning of words from the context. Fourth, the readers read and 
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understand for specific and detail information. The fifth is developing and 
use a battery of reading strategies, such as scanning and skimming, 
detecting discourse makers, guessing the meaning of the words from 
context and activating schemata for the interpretation of the texts. 
Therefore, based on the micro-skills that have been determined, the 
reading activities and reading techniques the should include those reading 
microskills and employ reading strategies needed by the students to help 
them in understanding the text effectively. 
4. Reading Skills 
Reading is a complex interactive process that is very important to 
learn. By learning skills, students will have good reading competence. 
They will get fewer difficulties when they do a reading activity. The 
reading skill, once developed, is the one which can be most easily 
maintained at a high level by the students themselves without further help 
from a teacher. Davies (in Nunan 1999) reviews studies conducted by 
Lunzer and Gardner and Agustein and Tho that set out the different 
reading skills. The first of these is receptive reading, where the readers 
read fast and it will be done automatically. The example is when the 
readers read narratives. The second is reflective reading, here the readers 
often stop to read and think of what the information they need from the 
text. Next, skim reading is high-speed reading that can save lots of time. 
The readers who are skimming get the general sense of a passage or a 
16 
 
 
 
book. The last, scanning is very high-speed reading. It is the way of 
reading to search for specific information.  
There are many kinds of reading skills practiced for students in the 
classroom, but the teacher should choose the appropriate skills according 
to the level of the students. The appropriate reading skill practice can 
make a good atmosphere in learning reading. So, the students can easily 
in understanding the meaning of a text. 
Grellet (2003: 8) cites that reading involves guessing, predicting, 
checking, and asking oneself questions. The questions later will lead the 
reading to a greater discussion, and reflection according to the text. 
Another explanation comes from Spratt, Pulverness, and Williams 
(2005: 21) that reading has four sub skills usually used in reading. They 
are presented in details below. 
1) Scanning 
Scanning is also known as reading for specific information. This 
sub skill can be used to find any specific information in a text. For 
example, to look for a number in a telephone directory 
2) Skimming 
Skimming is also called reading for gist or reading quickly through 
a text to get a general idea of what it is about. For example, to look 
quickly through books in a bookstore to decide which one to be bought  
3) Reading for detail 
This sub skill is used to get the meaning of every word in a text. 
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4) Extensive reading.  
This sub skill involves reading long pieces of text.  
5) Intensive reading 
This sub skill involves reading in detail with specific learning aims 
and tasks. 
5. Reading Processes 
Understanding the process of reading means understanding models of 
how words are recognized and how long they are kept in working memory 
(Nunan, 2003:70). The models of reading process can be divided into three 
categories (Nunan, 2003:70-73). Those categories are: 
a) Bottom-up model 
The first category is called buttom-up model. The bottom-up model 
typically consists of lower-level reading process. In this model, 
readers begin with the identification of letters. The information gained 
is passed to a decoder, which converts the string of letters into a string 
of systematic phonemes. This string is then passed and recognized as 
a word. This model assumes that readers proceed by moving their 
eyes from the left to right, first taking in letters, combining these to 
form words, then combining the words to form phrases, clauses and 
sentences of text. 
b) Top-down model 
The second category is called top-down model. The top-down 
model, readers draw upon their knowledge of the world and the 
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structure of the sentences to analyze a text. In this model, the readers 
are seen as bringing hypotheses to bear on the text, and using text data 
to confirm or deny the hypotheses. 
c) Interactive model 
The first category is called interactive model. The interactive 
model of reading combines elements of both bottom-up and top-down 
models, assuming that a pattern is synthesized based on information 
provided simultaneously from several knowledge sources. While 
reading, readers can apply bottom-up process by recognizing the new 
vocabulary and the new pattern they have not got before. By doing 
this, readers are expected to be able to get information from text. 
Meanwhile, readers also apply top-down process by predicting what 
the content of the text is about and the continuation of the text. 
 
6. Assessing Reading Skill 
Assessment is measurement done by the teacher to know how far 
the students have already understood the materials that has been discussed. 
In teaching reading, assessment is aimed to measure how far the students 
comprehend texts. According to Alderson (2000), there are some 
techniques that can be used by teachers to assess the reading 
comprehension of the students as follow: 
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1) Integrative test 
These tests are designed to obtain a much more general idea of 
how well students read a text. 
2) The cloze test and gap-filling test. 
The  cloze  test  is  constructed  from  a  collected  text  arranged  
by  applying random deletion procedure for words. The words deleted 
are between five and twelve. Meanwhile, the gap-filling test does not 
used random deletion, but rational deletion. The words which are 
deleted represent the idea about what the whole sentence. 
3) Multiple choice technique. 
It is a common technique usually done by teachers in assessing 
reading comprehension. This technique allows the students to choose 
the right answer from some possible answer given.  
4) Matching technique. 
This technique allows the students to match two sets of 
components. For example, the testers match the title with paragraphs. 
5) Dichotomous technique 
This technique allows the tester to choose two possible answers 
given i.e. true and false. The students have to choose one of those two 
choices. 
6) Short-answer technique 
The short-answers technique is constructed by giving questions 
requiring a brief response in a few words. It is possible used to 
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interpret and to see whether the students have really understood the 
specific information of the text.  
7) The summary test. 
This technique allows the students to summarize the main idea of 
each paragraph of the whole tex 
 
7. SQ3R Technique 
a. The Nature of SQ3R Technique 
This strategy was used by Francis P. Robinson of Ohio State University (F. 
P. Robinson, 1946) to test adults in U. S. Army Specialized training 
programs. And in 1961, Robinson started to introduce and use this 
strategy in general school. Brown (2001: 315) defines SQ3R technique as 
one effective series of technique for approaching a reading text. SQ3R 
technique consists of the following five steps: (1) Survey: skim the text for 
an overview of main ideas, (2) Question: the reader asks question about 
what he or she wishes to get out of the text, (3) Read: read the text while 
looking for answers to the previously formulated questions, (4) Recite: 
reprocess the silent points of the text through oral and written language, (5) 
Review: assess the importance of what one has just read and incorporate it 
into long-term associations. Robinson (1970) in Feldt and Hensley (2009: 
584) explains more about the SQ3R technique. Briefly, in the survey step, 
the main headings, the students survey the chapter heading and subheading 
to construct mentally an outline of the chapter or 
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text. In the question step, the students again look at the main headings. 
These 
headings are used to formulate question to be answered in the next step, 
read. 
The step has the main purpose of finding answers to the questions 
formed in the question step. The recite step has the students literally 
reciting the answers aloud to the questions. At this point the students 
should concern the quality of the answer, for example, whether the author 
provide answers that satisfy the questions. The last step, review is done 
from memory, with the entire or selection being reviewed in survey 
fashion. From the definitions, SQ3R technique is able to extract the 
maximum amount of benefit from the readers reading time. It also helps 
reader to organize the structure of a subject in reader‟s mind. It also helps 
reader to set study goals and to separate important information from 
irrelevant one. 
b. Benefits of SQ3R Technique 
According to Feldt and Hensley (2009: 584), SQ3R is a useful 
technique to engage any written information fully from a text. It helps 
readers to create a good mental framework of a text, to set reading goals, 
and to fix information in the readers’ mind. The primary benefit of SQ3R 
is that it enables the reader to determine the organization of text material 
and the need for intelligent selection of information while reading. In line 
with Feldt and Helsey, Huber (2004: 108) states that the SQ3R technique 
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helps the students to read independently and develop their comprehension 
skills such as determining main ideas, self questioning, summarizing, note-
taking and setting reading goals or purposes. Another benefit of 
implementing the SQ3R technique is that using SQ3R technique is 
worthwhile in terms of time and effort (Caverly, Orlando,  2000: 105-147). 
It is designed to help students to get an overview of the text, analyze the 
topic before they read, and ask question based on their curiosity to the 
topic, and select the important information in periodic review. Students 
become more active participants in reading the text. This technique also 
allows the students to get the better and faster performance on the exams.  
Create and use the strateg As with its sister strategy Question-
Answer Relationship (QAR), SQ3R requires the teacher to model. 
1. Explain to students that effective readers do many things while 
reading, including surveying, questioning, reading, reciting and 
reviewing. 
2. Choose a content area passage to read and model the five SQ3R 
steps.  
3. During each step, make sure to explain what you're doing and why 
you're doing it. 
4. After your modeling session, invite students to independently read 
a selection and practice applying the SQ3R steps. This could be 
completed as an in-class or take-home assignment. 
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5. Afterwards ask students to review their notes and reflect on the 
process. Were they surprised by how much they remember by 
using the SQ3R method? 
6. Students may not be "sold" on this strategy the first time they try it. 
Not all readings will be worth the time it takes to complete the 
SQ3R steps, so help students to understand not just how to apply it, 
but when to apply it. 
 
8. Review on Recount Text 
Recount is the text telling the reader what happened. It retells a 
past event. It begin by telling the reader who was involved, what happened, 
where this event took place and when it happened (Pardiyono, 2007: 63). 
1. Definition of Recount 
According to Anderson (1997: 48) a recount is speaking or 
writing about past events or a piece of text that retells past events, 
usually in the order which they happened. Recount text means the form 
of the text telling about someone experience in the past that used in 
curriculum 2004, there for the experience of the readers themselves, 
such as their adventure and their day‟s activities. 
Recount text is categorized as “the story genre which functions 
to retell events for the purpose of informing or entertaining” (Hartono, 
2005). Recount is a text which retells events or experience in the past. 
Its social function is either to inform the purpose, to entertain or to 
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retell the event to audience. There is no complication among the 
participants and that differentiates from narrative. Recount is a piece of 
text that retells past events, usually in the order in they happened.  
2. The purpose of Recount text 
According to Anderson (1997:49), a recount has social function. 
Recount “tell what happened”. The purpose of a social recount is to 
document a series of events and evaluate their significance in some 
way. It is also to give the audience a descriptions of what occurred and 
when it occurred. The purpose of the literary / story recount is to tell a 
sequence of events so that it entertains. The story recount has 
expressions of attitude and feeling, usually made by narrator about the 
events. 
3. The Generic Structure of Recount Text 
It is a point when writers try to create a piece of a recount text. 
Anderson (1997: 53) states that a recount text has three main parts: 
a. Orientation. 
It gives background information about who, what, where, 
and when. 
b. A series of paragraphs 
It consists of paragraphs which retell the events in the order 
in which they happened. 
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c. Conclusion (optional) 
It is a paragraph that contains a personal comment. In 
conclusion, a recount text tells the reader what happened in a past. 
It begins with an orientation which tells the reader who was 
involved, what happened, where this event took place and when it 
happened. Then, the sequences of events are described in some sort 
of order e.g. time. Last, it may be a reorientation at the end which 
summarizes the event. 
 
F. Previous study 
There are some previous studies that the researcher uses this as 
follow: Firstly, the previous study takes from International Journal of 
Language Learning and Applied Linguistics World (IJLLALW). This 
journal is entitled: The Effect Of SQ3R Strategy On First Grade High 
School Efl Students‟ Reading Comprehension It was made by Mehrnaz 
Hosseini Fard (2014) From Department of English, Urmia Branch, Islamic 
Azad University, Urmia, Iran and Farahnaz Rimani Nikou (corresponding 
author) from Department of English, Urmia Branch, Islamic Azad 
University, Urmia, Iran. The similarities with this thesis the data collected 
from test and the same using strategy SQ3R (Survey Question Read Recite 
Review) as the method in this research. The differences are strategy SQ3R 
(Survey Question Read Recite Review) as to teach reading skills. 
26 
 
 
 
Second, this previous study from thesis is entitled “improving the 
eighth grade students‟ reading skill Through SQ3R technique in SMPN 1 
Jogonalan in the Academic year of 2013/2014” by Adhitiya Rachman 
Prasutiyo from UNY University. He concluded that the teaching of 
reading skill by Through SQ3R technique using graphic organizer can 
improve either students competence and classroom situation. The 
differences in design he use Classroom Action Research (CAR) 
Meanwhile, in this research the researcher used experimental research 
design using two group experimental group and control group, and 
describes the effectiveness of strategy SQ3R (Survey Question Read 
Recite Review) to increase  reading skills by strategy SQ3R (Survey 
Question Read Recite Review) 
Based on the previous study can be conclude that SQ3R (Survey 
Question Read Recite Review) it can be one of the strategy in the teaching 
learning process. 
 
G. Rationale. 
Reading is very important for students to get knowledge. Reading 
is also the most difficult skill in English Language teaching because 
reading is complex skill, especially for reading skills. In reading skills 
students not only read and sometimes students only had a limited scope of 
vocabulary and the topic of the reading passage made them not really 
understand. In fact, it was hard for them to master their skills in reading 
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because most of the students fail in answering question related to the topic. 
So students need a technique or method from teacher to help them in 
comprehend the text.  
The plan of learning reading comprehensive in this study uses 
SQ3R strategy is designed in order to get more effective teaching and can 
achieve the competence, especially in learning reading comprehensive. 
SQ3R strategy is to teach students in order to more focus to the meaning 
of the context. It also encourages students to analyze the information 
obtained from the reading. SQ3R strategy can enhance students‟ ability to 
answer comprehensive questions by providing a systematic means. 
SQ3R technique consists of the following five steps: (1) Survey: 
skim the text for an overview of main ideas, (2) Question: the reader asks 
question about what he or she wishes to get out of the text, (3) Read: read 
the text while looking for answers to the previously formulated questions, 
(4) Recite: reprocess the silent points of the text through oral and written 
language, (5) Review: assess the importance of what one has just read and 
incorporate it into long-term associations.      
H. Hypothesis 
The hypothesis is the provisional answer to the problems of the 
research. Mujis (2004:16) explains two district type of hypothesis are the 
null hypothesis and the alternative hypothesis. The hypothesis that 
described as follows: 
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1. The Null Hypothesis (Ho) 
The researcher formulates the null hypothesis (Ho) as follow: 
“Using SQ3R is not effective to teach students‟ readings skills at the 
Eight grade of MTs N Temon in Academic Year 2016/2017” 
2. The Alternative Hypothesis (Ha) 
This hypothesis is the null hypothesis opposite. The researcher 
formulates alternative hypothesis (Ha) as follow: “Using SQ3R is 
effective to teach the students‟ reading skills at Eight grade of MTs N  
Temon  in Academic Year 2016/2017” 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
In this study, the researcher used quantitative research. According 
to Creswell (2013: 04) he states that quantitative is a means for testing 
objective theories by examining the relationships among variable.  
Because of the design of the study was quantitative, the researcher 
used experimental research. In quantitative research there are three design; 
experimental, correlation and survey (Creswell, 2002:12). Arikunto stated 
that the researcher in experimental research uses two groups, they are; 
experimental group as a group that gets the treatment and the control 
group that did not get treatment (Arikunto, 2006: 279). Experimental 
research is intended know whether there is a casual relationship by 
comparing one or more experimental group that are given treatments with 
one or more of the comparison (control group) who are not given any 
treatment.  
In this study, the researcher used Quasy Experiment pre-test and 
post-test group control designs. Individuals in the experimental group 
receive the experimental treatment, whereas those in the control group do 
not. This research, the researcher used quasi experimental design. 
Experiment is a procedure for testing a hypothesis by setting up a situation 
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in which the strength of the relationship between variables can be tested 
(Nunan, 1992:25). 
According to Sugiyono (2009: 112), The group which is given 
treatment called experimental group and the group is not given treatment 
called control group. In this research, the experimental group was taught 
by staregy SQ3R and control group was taught by using Project Based 
Learning. The true experimental research with non equivalent design as 
follows:  
Where: 
T1: the pre-test 
T2:  the post-test 
X: treatment 
G1: the experimental group 
G2: the control group 
(Creswell, 2013: 310).   
 
B. The Setting of The Study  
In this part, the researcher explains the time and place where the 
research was be conducted. This research was be conducted at the eight 
grade of MTsN Temon. The school is located on Temon Kronggen 
Kecamatan Simo Boyolali, on the first semester. The reseacher conducted 
the research on August 2017. To make clear about the time of the research 
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to be conducted at the Eight grade of MTsN Temon Simo, and also the 
schedule of entire research, the reseacher makes the schedule as bellow: 
1. Planning Schedule 
 Feb 
„17 
Mar 
„17 
May
„17 
Jun 
„17 
Aug 
„17 
Nov 
„17 
1. Tittle consultation       
2. Observation Permission       
3. Proposal Draft Consultation       
4. Proposal Draft Seminar       
5. Research Permission       
6. Collecting the Data       
7. Analysis the Data       
8. Research Report       
 
C. The Subject of The Study  
1. Population  
Population is all targets to generate final research (Sanjaya, 
2013: 228). According to Arkunto (2006:285) population is all subjects 
of research. In this research, the researcher uses the population in MTs 
N Temon in academic year 2017/2018.  The population of the research 
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is the VIII grade students of MTsN Temon for the academic year of 
2017/2018 which consist of 94 students. The population of the 
research was distributed as follow: 
a. Class VIII A with the number of 34 students. 
b. Class VIII B with the number of 30 students. 
c. Class VIII C with the number of 30 students. 
2. Sample  
Sample is a proportion of   population (Sugiyono, 2011: 81). 
McMillan & Schumacher (2001:169) state that the sample can be 
selected from a larger group of persons, identified as the population, or 
it can simply refer to the group of subjects from whom data are 
collected (even though the subjects are not selected from the 
population). Based from definiton, the researcher used two classess of 
VIII grade as sample. The first class is 8B as an experimental group 
and the other is 8C as a control group. Both group were taught about 
the same material. That was recount text. The experimental group was 
taught by using treatment, Strategy SQ3R, and  the control group was 
taught by using Project Based Learning Strategy from the teacher 
3. Sampling  
According to Sanjaya (2013: 228) states that sampling is the way 
to get information with accurate, detail and efficient about the 
population with a little part to make a sample. The researcher used 
probability sampling as cluster random sampling. The use of cluster 
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random sampling is due to the fact that the number of population is 
large enough. 
 
D. Technique of Collecting the Data 
There are several instruments that can be used to collect the data by 
researcher. Instrument as a tool that is used to know phenomenon and 
social that will be searched (Sugiyono, 2011: 102). In this research, the 
researcher used test as the instrument to collect the data. Test is a set of 
questions, exercise or other instrument which are used to measure skills, 
knowledge, intelligent and attitude of individual or groups. (Arikunto, 
2006: 150).  From the definition above, The reseacher will use test as an 
instrument to collect the data. 
1. Try Out Test 
Before  the items are implemented, those items was try to test. 
The tryout was given to know whether the instrument is valid and 
reliable or not. Before the reading comprehension test be given to the 
experiment class and control class, it is tried out in one class that is not 
included in the research sample. The result of the try out test are 
analyzed to know the instrument‟s validity and reliability and to know 
whether some of the items should be revised or not. . The test consist 
of 40 multiple-choice questions items and 4 alternative choices. 
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2. Test  
The instrument of collecting data in this research was a test. A 
test is used to examine and measure the qualities of students in 
cognitive aspect or level of mastering material (Sanjaya, 2009:99). At 
the measurement tool of evaluation process, the tests had to have two 
criterion, those are validation and reliability. 
The instrument use in this research was an objective test. The 
researcher use one of objective tests. It was multiple choice types. The 
multiple choices have objective score. The test consist of 25 multiple-
choice questions items and 4 alternative choices. The alternative 
choice include one correct answer and three wrong answers. The genre 
of the test is recount, because the syllabus of K13 curriculum in First 
semester contains recount. The following formula to score students‟ 
reading comprehension test, as follows: 
 Student‟s score = student‟s correct answer × 4 
a. Pre-test 
In order to know the students‟ reading comprehension 
before treatment is given, the researcher will give the students a 
pretest about reading consist of 25 multiple choices questions. 
Creswell (2012:297) state that pre-test provides a measure on 
some attribute or characteristic that is assessed for participants 
in an experiment before they receive a treatment. 
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b. Post-test 
After conducting pretest and implementing treatment, the 
researcher will give a post-test to the students to know whether 
their comprehension about reading is increasing. The post-test 
consist of 25 multiple choices questions Creswell (2012:297) 
state that post-test is a measure on some attribute or 
characteristic that is assessed for participants in an experiment 
after a treatment.  
 
E. Technique of Analyzing the Data   
1. The Validity of The Instrument 
Validity is a judgment of the appropriateness of the 
interpretations and action researchers make based on the scores, they 
get from a test or assessment procedures (Burke, 2000:106). In this 
research, the researcher uses r-product moment to examine the validity 
of the test instrument. The formula is as follows:  
    
 (∑  )  (∑ )(∑ )
√( (∑  )  (∑ ) )( (∑  )  (∑ ) )
 
Where: 
rxy = the correlation coefficient between X variable and Y variable 
n  = the number of the students 
∑X = the sum of total score of X item 
∑Y = Total Score   (Arikunto, 2013:87) 
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The test items are valid if robtained is higher than rtable or ro> rt 
and invalid if robtained is lower than rtable or ro< rt. 
2. The Reliability of The Instrument 
Reliability refers to the consistency or stability of the scores 
obtained from a test (Burke, 2000:100). In this research, the researcher 
used Spearman brown formula to examine the reliability of the test 
instrument.. The formula is as follows: 
  r1
2
1
 2
=
n∑      (∑  )(∑  )
√( ∑  
   (∑  ) )( ∑  
  (∑  ) )
       
     
 
 
  
(    
 
 
  
)
  
Where: 
r11 = Instrumen reliability 
r1
2
1
 2
 = Index correlation between instruments 
    = The number of odd items 
   = The number of even items 
The instrument is realiable if robtained is higher than rtable or ro> rt and 
unreliable if robtained is lower than rtable or ro< rt. 
F. Data Analysis Technique 
In analyzing the data, the researcher makes the description of the 
data. It includes the mean, median, mode and standard deviation of the 
score of reading comprehension test. Furthermore, pre-requisite is used 
before testing the hypothesis test that involves normality and homogeneity 
test. The last hypothesis test, it is conducted in order to manage the 
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research data which are in the form number, so that they can produce a real 
conclusion. It is also used to test whether the hypothesis of the research is 
accepted or rejected. 
1. Descriptive Analysis  
The descriptive analysis consist of mean, median, mode and 
standart deviation of reading text score. The formula of mean, median, 
mode and standart deviation as follows: 
a. Mean 
The mean is adding a list of score then divide by the 
number of scores. The formula of mean score as follows: 
Where:  
X      : the mean  
X : the sum of raw score 
n
      : the number of classes 
b. Median 
The median is the point in a distribution of measures below 
which 50 percent of the cases. The formula of median as follows: 
 
 
 
Where: 
Me :the median 
L   : the lower limit of the interval within which the median lies 
n
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i    : the interval size 
n   : the number of cases in the distribution  
cfb: the cumulative frequency in all intervals below the interval 
containing the median 
fw  : the frequency of cases within the interval containing the 
median.  
c. Mode 
The mode is that value in a distribution that occurs most 
frequently. The formula of the mode can follows: 
 
 
Where: 
Mo : the mode  
L    : the lower limit of the interval within which the mode lies 
i     : the interval size 
f1   : the frequency of the interval containing mode reduced by 
that of the previous interval 
f2 : the frequency of the interval containing mode reduced by 
that of the following interval 
d. Standart deviation 
Standart deviation is the square roof of varience (Ary,et 
al,2010: 117, Best & Kahn, 1995: 285) in which the varience is the 

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average of the squared differences from the mean. The formulation 
in standart deviation as follows: 
 
 
 
Where: 
S :  the symbol for standart deviation  
X  : the mean of student‟s score 
X   : value of the item  
n    : total number of items  
2. Pre-requisite test 
A requirement for the t-test, firstly the data instrument of 
experimental class and control class must be calculated using 
normality and homogeneity test. The researcher use T-test to find out 
the differences between the students‟ scores which were taken from 
pre-test and post-test in experimental class and control class. Before 
calculate the hypothesis testing, the researcher first measure normality 
and homogeneity test. 
a. Normality Test 
According to Burke (2000:119) states that normality test is 
done towards two classes; those are experimental class and control 
class. Normality test is used to test the sample from the population 
that is going to be analyzed whether both groups have normal 
𝑆   
∑(𝑋  𝑋 ) 
𝑛  1
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distribution or not. The normality test analyzed by Liliefors 
formula. The steps of Lilifors test are as follows: 
1) To determining X1, sort score from the lowest score until the 
highest score. 
2) To determining the Z1 score, using formula:  
    
(    )   
 
 
3) To determining F(Z1), using formula:  
F(Z1) = 0,5 – (Look the value of Z1 based on Standart Normal 
Distribution table) 
4) To determining S(Z1), using formula: 
 (  )  
              
                   
 
5) To determining the normality, Lo = F(Z1) – S(Z1) 
Lo = is the highest value of normality 
Lt = is the value from the Liliefors table 
The data is normal if Lo is lower than Lt or Lo< Lt and the data 
is abnormal if Lo is higher than Lt or Lo> Lt. 
b. Homogeneity test 
Burke (2000:118) states that homogeneity test is used to 
know the similarity of the two conditions or population. 
Homogeneity test is used to know whether two groups 
(experimental and control class) that are taken from population 
have homogeneity or not. In this research, the researcher used the 
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folowing formula to test the homogeneity of the population variants 
with the criteria as follows: 
(Xo)
2 
< (Xt)
2
 = the data are homogeneous. 
(Xo)
2 
> (Xt)
2
 = the data are not homogeneous.  
c. Hypothesis Testing 
The researcher For the hypothesis test, the researcher uses T-
test the T Distribution table to find there is the significant 
differences. The researcher uses Microsoft Excel program to find 
the result. After find the t-obtain, the researcher compares t-obtain and 
t-table. 
Testing hypothesis uses criteria with significance degree 0.05 
from the T Distribution table. The conclusion is gained as follows: 
 
If t-obtain > t-table , the Ha is accepted or Ho is rejected. 
If t-obtain < t-table , the Ho is accepted or Ha is rejected. 
Ha : There is an influence of strategy Sq3r on students‟ 
achievement in reading Skills of reading text. 
Ho : There is no influence of Strategy Sq3r on the students‟ 
achievement in reading Skills of reading text. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
This chapter discusses the result of the research conducted in the Eight 
grade students of MTsN Temon Simo Boyolali. This chapter provides some 
findings and discussion about the use of Strategy SQ3R (Survey Question 
Read Recite Review) to teach Reading Skills. This chapter consists of the 
research finding, data analysis, and discussion. 
A. Research Findings  
The result findings present the application procedures of Sq3r  
technique to teach reading skills and the data description, prerequisite test, 
and hypothesis testing. The researcher conducted research in MTsN 
Temon  in the academic year 2017/ 2018. The purpose of the research is to 
know the significant difference in reading skills between students who 
were taught by using SQ3R technique and those taught by using Project 
Based Learning. 
 The researcher held this research by teaching reading process that 
was done at two classes. The class which becomes experiment class is 8B, 
while control class is 8C. The researcher used SQ3R technique to teach 
experimental class and Project Based Learning to teach control class.  
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1. Data Descriptions  
The objective of this research is to check the effectiveness of 
Strategy SQ3R to teach reading. The researcher used two classes as 
samples. They are 8B class and 8C class. They would conduct 30 
students in every class. The researcher gave pre-test to the both 
experiment and control class to know that both classes were 
homogeneous. After that, the researcher gave the treatment and then 
post-test.  
Based on the analysis, the descriptions of the data were divided 
into four groups, as follows:  
a. The data from pre-test of the reading Skills of the student for the 
group taught by Strategy Sq3r  technique (pre-test in experimental 
class). 
b. The data from post-test of the reading skills of the students for the 
group taught by strategy Sq3r  (post-test in experimental class). 
c. The data from pre-test of the reading skills of the students for the 
group taught by Project Based Learning (pre-test in control class). 
d. The data from post-test of the reading skills of the students for the 
group taught by Project Based Learning. (post-test in control 
class). 
The explanation of the data in each group are: 
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a. Data Pre-Test Experimental Class  
The experimental class is class was taught by using 
Strategy sq3r. The experimental class is 8C class that consists of 
30 students. They have performed test presented by the researcher. 
The data is obtained from post-test score of experimental group. 
Before they did the post-test, they were given pre-test and 
treatments. The data will be presented in the table and histogram. 
The table below is providing the score of pre-test and post-test of 
the experimental group. 
Table 4.1 Score of pre-test in experimental class 
No Name Score of Pre-test 
1 A A F 64 
2 A P 56 
3 A PG 56 
4 A S 60 
5 A W 56 
6 A WT 68 
7 B Y P 56 
8 B W A S 56 
9 B A N 56 
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10 D R 60 
11 D A S 60 
12 D A P 48 
13 E Z S 76 
14 H R F  68 
15 H K 60 
16 L P P 60 
17 M D A 48 
18 M D S  64 
19 N S 60 
20 N N  60 
21 N H S 48 
22 O R S 64 
23 R Z 56 
24 R A 64 
25 S I N 52 
26 T H W 52 
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27 W A 56 
28 W K D 64 
29 Y A A 68 
30 Y A   60 
Total Score 1776 
 
Based on the data pre-test in experimental group above, the 
researcher obtained that the total score of pre-test is 1776. The high 
score is 76, the low score is 48, the average is 59, 20, the median is 
54, 10, the mode is 69, 75. The frequency distribution of the data 
from pre-test experimental class is in table 4.1 histogram are 
presented in figure 4.1.  
Table 4.2 Frequency Distribution of Pre- test in Experiment Class 
Class 
Limit 
Class 
Boundaries 
Midpoint 
(xi) 
Frequency 
(fi) cfb Fixi 
48-52 47,5 - 52,5 50 5 5 250 
53-57 52,5 - 57,5 55 7 12 385 
58-62 57,5 - 62,5 
60 
 9 21 540 
63-67 62,5 - 67,5 65 5 26 325 
68-72 67,5 - 72,5 70 3 29 210 
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73-77 72,5 - 77,5 75 1 30 75 
SUM 
  
30 
 
1785 
 
Figure 4.1 Histogram Pre test in Experiment Class 
 
b. Data Post-Test Experimental Class 
Table 4.3 Score of post-test in experimental class 
No Name Score of Post-test 
1 A A F 72 
2 A P 76 
3 A PG 80 
4 A S 88 
5 A W 68 
0
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6 A WT 84 
7 B Y P 76 
8 B W A S 80 
9 B A N 72 
10 D R 64 
11 D A S 80 
12 D A P 64 
13 E Z S 72 
14 H R F  76 
15 H K 76 
16 L P P 64 
17 M D A 60 
18 M D S  76 
19 N S 68 
20 N N  60 
21 N H S 76 
22 O R S 80 
49 
 
 
 
23 R Z 68 
24 R A 64 
25 S I N 80 
26 T H W 88 
27 W A 76 
28 W K D 76 
29 Y A A 84 
30 Y A   80 
Total Score 2228 
Based on the data post-test in experimental group above, 
the researcher obtained that the total score is 2228. The high score 
is 88, the low score is 60, the average is 74, 27, the median is 75,75, 
the mode is 78. The frequency distribution of the data from pre-test 
experimental class is in table 4.2 histogram are presented in figure 
4.2. 
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Table 4.4 Frequency Distribution of Post test in Experimental 
Class 
Class 
Limit 
Class 
Boundaries 
Midpoint 
(xi) 
Frequency 
(fi) Cfb Fixi 
60-64 59,5 - 64,5 62 6 6 372 
65-69 64,5 - 69,5 67 3 9 201 
70-74 69,5 - 74,5 72 3 12 216 
75-79 74,5 - 79,5 77 8 18 616 
80-84 79,5 - 84,5 82 6 26 492 
85-89 84,5 - 89,5 87 4 30 348 
SUM 
  
30 
 
2245 
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Figure 4.2 Histogram Post test in Experiment Class 
 
c. Data Pre-Test Control Class 
The control class is class was taught by using Problem 
Based Learning. The control class is 8C class that consists of 30 
students. They have performed test presented by the researcher. 
The data is obtained from post-test score of experimental group. 
Before they did the post-test, they were given pre-test and 
treatments. The data will be presented in the table and histogram. 
The table below is providing the score of pre-test and post-test of 
the experimental group. 
Table 4.5 Score of pre-test in Control Class 
 No Name Score of Post-
test 
1 A B P 60 
2 A F 64 
3 A M S 68 
4 A S K 56 
5 A N W 68 
6 A P 76 
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7 A D S 52 
8 A K 56 
9 A F A 48 
10 AN H 52 
11 A N K 60 
12 D L F  48 
13 D M S  60 
14 D P S  68 
15 D S 64 
16 D A S 60 
17 D S D 48 
18 D T 64 
19 E R A 56 
20 M F A R 52 
21 M R F  48 
22 M R F I 60 
23 M S A  56 
53 
 
 
 
24 N A J 76 
25 R A 52 
26 K G P 48 
27 R F  56 
28 S E 68 
29 W D  60 
30 Y H P 68 
Total Score 1772 
  Based on the data pre-test in experimental group above, the 
researcher obtained that the total score is 1772. The high score is 
76, the low score is 48, the average is 59,07, the median is 60 the 
mode is 51. The frequency distribution of the data from pre-test 
experimental class is in table 4.3 histogram are presented in figure 
4.3. 
Table 4.6 Frequency Distribution of Pre-test in Control Class 
Class 
Limit 
Class 
Boundaries 
Midpoint 
(xi) 
Frequency 
(fi) cfb Fixi 
48-52 47,5 - 52,5 50 9 9 450 
53-57 52,5 - 57,5 55 5 14 275 
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58-62 57,5 - 62,5 60 6 20 360 
63-67 62,5 - 67,5 65 3 23 195 
68-72 67,5 - 72,5 70 5 28 350 
73-77 72,5 - 77,5 75 2 30 150 
SUM 
  
30 
 
1780 
 
 
    Figure 4.3 Histogram Pre-test test in Control Class 
d. Data Post-Test Control Class 
Table 4.7 Score of post-test in Control group 
 No Name Score of Post-
test 
1 A B P 60 
2 A F 68 
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3 A M S 72 
4 A S K 56 
5 A N W 68 
6 A P 60 
7 A D S 72 
8 A K 68 
9 A F A 72 
10 AN H 60 
11 A N K 64 
12 D L F  64 
13 D M S  88 
14 D P S  72 
15 D S 60 
16 D A S 56 
17 D S D 64 
18 D T 64 
19 E R A 84 
56 
 
 
 
20 M F A R 72 
21 M R F  68 
22 M R F I 56 
23 M S A  64 
24 N A J 64 
25 R A 76 
26 K G P 72 
27 R F  68 
28 S E 72 
29 W D  76 
30 Y H P 76 
Total Score 2036 
 
  Based on the data post-test in experimental group above, 
the researcher obtained that the total score is 2036. The high score 
is 88, the low score is 56,the average is 67,87, the median is 68,42 
the mode is 69,75. The frequency distribution of the data from pre-
test experimental class is in table 4.4 histogram are presented in 
figure 4.4. 
Table 4.8 Frequency Distribution of Post test in Control Class 
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Class 
Limit 
Class 
Boundaries 
Midpoint 
(xi) 
Frequency 
(fi) cfb Fixi 
56-61 55,5 - 61,5 58,5 7 7 409,5 
62-67 61,5 - 67,5 64,5 6 14 387 
68-73 67,5 - 73,5 70,5 12 27 846 
74-79 73,5 - 79,5 76,5 3 30 229,5 
80-85 79,5 - 85,5 82,5 1 31 82,5 
86-91 85,5 - 91,5 88,5 1 32 88,5 
SUM 
  
30 
 
2043 
 
 
  Figure 4.4 Histogram Pos-test test in Control Class 
2. Prerequisite of Test 
The data obtained from both experimental group and control 
group are used to be analyzed to reveal the difference between 
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experimental group and control group. To reveal the difference, the 
researcher uses T-test. T-test requires normality and homogeneity. 
Therefore, normality and homogeneity are tested first based on the pre-
test and post-test.  
Before analyzing the data using T-test after testing the validity 
and reliability, the normality and the homogeneity test must be done. 
The normality test is to reveal that the samples are in normal 
distribution. The homogeneity test is to reveal that both samples of 
experimental group and control group are homogeneous.  
a. Normality 
Normality test is used to test the sample from the 
population whether they have normal distribution or not. In this 
research, the researcher used Lilliefors for normality test. The 
sample are called in normal distribution “If Lo (L obtained) is lower 
than Lt (L table) with α = 0, 05, so the data is normal”. The 
normality test in experimental and control group in pre-test and 
post-test score will be showed in the table as follow: 
Based from the data of normality test of post-test in 
experimental group, the researcher obtained that Lo is 0.155 while 
Lt 0.157. It means Lo lower than Lt, so the data post-test is normal 
distribution.  
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Meanwhile, the data of normality test of post-test control 
group, the researcher obtained that Lo is 0.124 while Lt 0157. It 
means Lo lower than Lt, so the data post-test is normal distribution.  
Table 4.9 Table. The Summary of Normality Test 
Data  
The 
number 
of 
sample  
L 
obtained  
(  ) 
L table  
(  ) 
Alfa 
(α) 
Distrib
ution of 
populat
ion  
Pre-test exp 
Post-test exp 
Pre-test control 
Post-test 
control 
30 
30 
30 
30 
0.154 
0.155 
0.121 
0.124 
0.157 
0.157 
0.157 
0.157 
0.05 
0.05 
0.05 
0.05 
Normal 
Normal 
Normal 
Normal 
 
b. Homogeneity Test  
The homogeneity is used to know whether the two samples 
of experimental and control group are homogenous or not. In this 
research, the researcher used the table as a follow: 
Table 4.10 Table. The Summary of Homogenity Test 
Data  
The number 
of sample  
  
    
   Alfa α Verb 
Pre Test 
Post Test 
30 
30 
1.5695 
0.1708 
40.8 
40.8 
0.05 
0.05 
Homogen 
Homogen 
 
 Based on the result of calculation above, it can be seen that 
the  
  
  in pre-test of experiment and control class 1.5695 is lower 
than   
   at the level of significant (α) 0,05% = 40.8. So   
  <   
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(1.5695 < 40.8) and the data are homogeneous. While the result in 
post-test of experiment and control class is   
  0.1708 is lower 
than   
   at the level of significant (α) 0,05% = 40.8. So   
  <   
   
(0.1708 < 40.8) and the data are  homogeneous too. 
3. Hypothesis Testing  
The hypothesis test can be done after normality and 
homogeneity test are fulfilled. The researcher used        for the 
hypothesis test. Then, the Ho (hypothesis null) can be rejected if if 
tobtained >        . It is stated that Strategy Sq3r is not effective to teach 
reading in MTsN Temon in the academic year 2017/ 2018. While Ha 
(Hypothesis alternatif) can be rejected if if tobtained <        . It is stated 
that task based language teaching is effective to teach Reding skills in 
MTsN Temon in the academic year 2017/ 2018. The  procedure of t 
test shall be as follows:  
a. Seeking mean  
Mean experimental (  )  = 
   
 
  = 
    
  
 
     = 74.26 
Mean control (  )  = 
   
 
 = 
    
  
 
= 67.86 
b. Seeking (see the table above ) 
Group      = 1749.87 
Group      = 1743.47 
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c. Seeking variance  
       = 
 (    ̅ )
 
    
 
     = 
       
  
 
= 60.34 
       = 
 (    ̅ )
 
    
 
     =
       
  
 
= 60.12 
d. Seeking sum of variance (S)  
= √
(    )  
  (    )  
 
(     )  
 
= 
(          ) (        )
(     )  
 
= √       =7.76 
e. Seeking t  
t  = 
 ̅   ̅ 
√
 
  
  
 
  
 
 
= 
           
√
 
  
  
 
  
    
 
= 3.194 
f. Seeking t table 
to table with db (  ;         ) or (5% ;60) = 2.000 
g. Criteria  
Accept Ho if to <        
Accept Ha if to >        
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h. Conclusion  
Because to >        (3.194 > 2.000 for level significance 
0.05, so Ho is not accepted. It means that there is a significant 
difference between reading Skills experimental class and 
control class. It means that the result is Collaborative Strategic 
Reading is more effective than Project Based Learning to teach 
reading skills. 
B. Discussion  
Strategy Sq3r is one of technique to get student‟s cooperation. 
Application of Strtegy Sq3r is easy for the teacher to teach reading recount 
text. By doing the Strategy Sq3r, students can share the problems, ideas, 
and solve problem together. 
Some students have low achievement can be helped by smart 
students. The students can comprehend the text by doing discussion. 
Teaching learning process can be alive and more active, because students 
would get the present as the motivation if the students can do discussion 
maximally. The students would be independent to solve the problems with 
teacher‟s controlling. A teacher was not waste too much time because the 
task is done by group. 
While, Problem Based Learning is more effective to teach smart 
students. Students have the good achievement to be ready and active in the 
class, while the students with low achievement tend to be passive and 
sometimes stressful to think what to do or maybe they do anything else 
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outside of the topic which be explained. A teacher can respond the 
students‟ individual problem by controlling, but it takes too much time. 
The students have different task which became the answer, sometimes it 
can make the class noisier. 
Sq3r is more effective to teach reading skills than Three Phase 
Reading. Based on the data obtained from pre-test post-test in 
experimental and control group. The average score for experiment group 
was 67.86 (pre-test) and 74.26 (post-test). The average score for control 
group was 59.06 (pre-test) and 67.86 (post-test).  
The result of T-test shows that Tt (T score) is higher than To. It can 
be seen from the data that To (3, 194) is higher than Tt (2, 000). It means 
the data is significant. It is also can be said that task based language 
teaching is effective to teach reading at first grade of MTsN Temon in the 
academic year 2017/ 2018.  
Based on the computation of the research, using staregy Sq3r is 
effective to teach reading class especially in recount text. So, that the 
explanation above recommends that there is significant difference of 
students was taught by strategy Sq3r and those who was taught by using 
Project Based Learning. Based on the discussion above, it can be conclude 
that the result of this research that there is significant difference of 
students was taught by using strategy Sq3r and those was taught by using 
Project Based Learning. at VIII grade of MTsN Temon in the academic 
year 2017/ 2018.   
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CHAPTER V 
CONCLUSION, IMPLICATION AND SUGGESTION 
A.  Conclusion 
The research was find out of whether there is a significant different 
in reading achievement between the students taught using strategy SQ3R  
and the students taught by Project Based Learning in teaching reading 
comprehension. In other to gain the objective of the study the reseacher 
conducted an experimental research. The reseach conducted in MTs N 
Temon Simo Boyolali . 
After conducting the reseach, the reseacher found out some result. 
The result are : 
The result of the independent test computation of post test between 
experimental and control group shows that to (t-obtain) while the (t-test) for 
the degree of freedom t table with db (  ;         ) or the level of 
significance (5% ;58) = 2,000, two-tailed of the test. Ha was accepted 
when the score in to (t-obtain) is higher than (t-table). While Ho was accepted 
when the score in to (t-obtain) is lower than (t-table). It can be seen that from 
the independent test computation above, the to (3.194) is higher than 
(2.000) which means that the alternative hypothesis Ha is accepted while 
Ho is rejected. 
Based on the data analysis, the result of the independent test 
computation of post-test between experimental and control group the 
research showed there is a significant difference on the student‟s 
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reading skill between the students who were taught by using Sq3r 
technique and those who were taught by Project Based Learning. It can 
be proved from the score result of t-obtain (3.194) which is higher than 
       (2.000). The mean student‟s score who were taught by using 
Strategy SQ3R (74.26) is higher than those who were taught by Project 
Based Learning (67.86). It can be concluded that “the use of SQ3R 
Strategy  is effective to teach Reading Skills  for Frist semester  grade 
of MTs N Temon  in the academic year 2017/ 2018.”  
B. Implication  
Sq3r Strategy is more effective than Three Phase Reading to 
teach reading comprehension. The application of both technique is 
affected by students‟ reading comprehension. Sq3r is more effective for 
students having high reading achievement. It means that teacher should be 
aware of which technique or method is effective according to students‟ 
reading comprehension. From the student‟s response in teaching both 
technique and the degree of reading comprehension, it is important for 
English teacher to select the technique which is suitable for students. 
C. Suggestion  
It is neccessary to have other investigations as follow up to the 
research which has been done. Replication of the similar study will 
reinforce the findings. Some suggestions for teachers, students and future 
researchers can be listed as follows: 
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1. For the teacher  
a. The suitable choice of teaching method can make the teaching and 
lerning proses run well. The students will enjoy their class if 
learning process is not boring. If the learning prosess is ejoyable, 
the students will understand the materil, it is one of the objectives 
of teachers in teaching teachers must be clever in choosing the 
method for the teaching and learing prosess in the classroom. One 
of the way to teach student effectively by choosing the strategy 
besed on the student‟s ability. 
b. Teacher should always encourage students to be more active in 
teaching learning process, mainly in English lesson by using task 
based language teaching.   
2. To the students  
a. The students are suggested to have many vocabulary or words in 
English. To help them discuss with other their friends 
b. The students should be more active and more practices in English, 
especially in reading.  
3. To other researchers  
a. The researchers can implement strategy Sq3r in different field. They 
can develop with their other material which is suitable for the 
teaching learning process of English lesson. However, this research 
can be starting point to investigate the topic more complete. 
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